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Twice a year, in the May and November issues, RTE publishes a selected bibliograp

recent research in the teaching of English. Most of the studies appeared during the six-m

period preceding the compilation of the bibliography (July through December, 1998, f

present bibliography), but some studies that appeared earlier are occasionally included

listing is selective; we make no attempt to include all research and research-related st

that appeared in the period under review. Comments on the bibliography and suggest
about items for inclusion may be directed to the bibliography editors. We encourage

send your suggestions to brownd@oak.cats.ohiou.edu, martino@central.murdoch.ed

rijlaars@ilo.uva.nl, stinsona@uwwvax.uww.edu, or mwhiting@ocean.st.usm.edu You

also submit comments or recommend publications through the Annotated Bibliography

ofRTE's World Wide Web site at http://www.ncte.org/rte/.

Assessment
Studies the use of reflective portfolios as an
Hanson, C. (1998). Using reflective portfo-

lios as a tool to teach writing to students assessment option for teacher education students.
with learning disabilities: A project for

Uses qualitative analysis to assess the develop-

preservice teachers. Reading and Writing

ment of the teacher education students' reflective

Quarterly, N, 307-317.

writing processes and their appreciation of the
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course objective. Finds that teacher education

characteristics are likely affected by the context of

students learned through experience how

assessment, thus limiting the degree to which the

authentic assessment helps identify the progress

results can be generalized to other assessment

and need areas ofLD students. Concludes that

settings.

portfolios are valuable as learning tools and
alternate assessments at the collegiate level in
teacher education classes.

Wolf, S. A., & Davinroy, K. A. H. (1998).

"The clay that makes the pot" - The loss
of language in writing assessment. Written

King, J. (1998). The effects of gender bias
and errors in essay grading. Educational

Communication, 15, 419-464.
Explores issues related to language and

Research Quarterly, 22, 13-25.

evaluation of students' writing, focusing on

Investigates the effects of gender bias and

current reforms in writing assessment including

number of errors as unintentional determinants

the California Learning Assessment System

on essay grades. Uses statistical analysis to

(CLAS) and writing portfolios. Uses taped

determine the effects of two independent

interviews with two elementary and two middle-

variables (gender and number of errors) on

school students and their teachers to investigate

grading. Finds a significant main effect for

their views of portfolio assessment and uses the

perceived sex of the student; number of errors

students' portfolios to analyze the patterns of

did not have a statistically significant effect on

the students' writing and the comments of

grades. Concludes that gender bias in grading is
a subconscious act and that teachers need to be

students worked to meet the conflicting goals of

aware of this subconscious tendency.

teachers and peers on their work. Finds that the
writing to fulfill a teacher's directions and to

strike out on their own with risky words and

Wolfe, E. W., Kao, C, & Ranney, M.

that each one managed to find his or her own

(1998). Cognitive differences in proficient

balance. Argues that if assessment stays on the

and nonproficient essay scorers. Written

surface and encourages word substitution over

Communication, 15, 465-492.

content revision, then the criticism may not be

Examines cognitive behaviors of 36 essay scorers helpful in encouraging the work of language.
to determine whether scorers' thinking patterns

are associated with proficiency. Uses statistical

analysis to examine the authors' hypotheses

Wyatt-Smith, C. (1998). Interrogating the
benchmarks. English in Australia, 123,20-27.

about essay scorers' proficiency based on four

Discusses the Federal Government's attempt in

variables (scoring focus, degree of specificity,

Australia to monitor and report on the literacy

degree of rubric adoption, and processing actions) achievement of students at designated year levels

and think-aloud protocols produced by the

and critiques the benchmarks devised to measure

participants as they scored 24 essays. Finds that

"minimum acceptable standards" of literacy.

(a) scorers with different levels of proficiency did

Analyzes the year 3 writing and spelling
benchmarks. Finds that the benchmarks are

not focus on different essay features when

making evaluative decisions, (b) proficient scorers

"fuzzy" standards which remain open to

were more likely to focus on general features of

interpretation. Argues that the benchmarks

an essay when making evaluative decisions and

necessarily fail to capture the minimum standard

to adopt values espoused by the scoring rubric

because they do not provide a precise or clearly

than are less proficient scorers, and (c) proficient

defined cut-off. Warns that top-down assessment

scorers made evaluations by reading the entire

policies, which fail to include the valuable

essay and then reviewing its content while less

contributions and perspectives of classroom

proficient scorers may interrupt the reading

teachers as a source of valid assessment

process to monitor how well the essay satisfies

information, are severely limited and politically

the scoring criteria. Concludes that these

suspect.
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Bilingual/Foreign Language

placement. Argues that the proposed system,

Education

which includes two tiers of readers (non-specialist

Calderon, M., Hertz-Lazarowitz, R.,

faculty and specialist faculty) avoids problems of
current methods of placement that include reader

& Slavin, R. (1998). Effects of bilingual
bias, instructional validity, and occasional
cooperative integrated reading and
disregard of common facts of writing diagnosis.
composition on students making the
transition from Spanish to English reading.
Joe, A. (1998). What effects do text-based
The Elementary School Journal, 99, 153-166.

Investigates the effects of a cooperative learning

program, Bilingual Cooperative Integrated

Reading and Composition (BCIRC), on the
Spanish and English reading, writing, and
language achievement of 222 limited English
proficient second and third graders in Spanish

bilingual programs. Uses a comparison of
standardized test scores in matched BCIRC

(n-3) and comparison (n-4) classes. Finds that
on the Spanish Texas Assessment of Academic
Skills, second graders scored significantly better

than comparison students in writing and

marginally better (p<.06) in reading; on the
English Norm-Referenced Assessment Program
for Texas, third graders scored significantly better

than comparison students in reading but not in
language; and third graders who were in

BCIRC for 2 years scored much better than
control students on both scales. Argues that

teachers need to give students daily opportunities

to use language to find meanings and solve
problems and that they also need to apply wellestablished principles of cooperative learning to
increase student motivation and achievement.

Haswell, R. H. (1998). Searching for
Kiyoko: Bettering mandatory ESL writing
placement. Journal of Second Language

Writing, 7, 133-174.
Proposes a way to improve mandatory college
placement for ESL writers. Uses six years of
placement outcomes of proposed system, an

experiment (n=124) in the reading of the
placement writing of a Japanese student

(Kiyoko), and a case study to support proposed
system. Finds that ethnic and language-status
inferences about the writer and foreknowledge

about the writer's background were systemati-

cally associated with changes in evaluation and

Annotated

tasks promoting generation have on

incidental vocabulary acquisition? Applied
Linguistics, 19, 357-377.
Examines the effects of text-based tasks and

background knowledge on incidental vocabulary

acquisition of 48 adult ESL learners in New
Zealand assigned to three treatments: (a)
reading and retelling a text with explicit
generative training and without access to the text
during recall, (b) reading and retelling a text
without explicit generative training but with

access to the text during recall, and (c) neither

reading nor retelling a text. Uses a 3 x 2 x 2
factorial analysis of variance to analyze selfreport interviews, multiple-choice tests, and a

generative scale. Finds that the process of reading
and retelling a text promoted incidental
vocabulary learning and that generative
processing enhanced vocabulary learning with
greater levels of generative processing leading to

greater vocabulary gains for unknown words.

Valdes, G. (1998). The world outside and
inside schools: Language and immigrant
children. Educational Researcher, 27, 4-18.
Examines how children who immigrate to the

United States with "zero" English acquire
English in schools. Presents case studies of two
Latina middle-school students. Finds that these
English language learners were segregated from

their English-speaking peers and did not have
sufficient opportunities to interact with

native English speakers or to hear large segments
of connected discourse in English; moreover, they

were not encouraged to appreciate the dynamics
of power associated with English proficiency.

Concludes with the call for critical pedagogy that
involves trying to change the ways students

understand their lives and encouraging them to
their full intellectual potential.

Bibliography
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Family and Workplace Literacy
Farrell, L. (1997). Literacy, schooling, and
the workplace revolution. English in

Australia, 119-120,56-62.
Explores some relationships between literacy and
work and what they mean for literacy teaching

and the "workplace revolution" characterized by
a globalized marketplace, changes in work
environments, and changes in workplace literacy

practices. Uses a case study of one woman, Mary,
who has worked as a fabric mender for over 20
years in an Australian factory, to explore the

literacy practices in the mending room. Finds

that Mary, who supervises the mending room

and teaches new menders, has accommodated
and even co-opted the new technologies and that
her work practices and literacy practices cannot

easily be distinguished. Argues that links among
literacy, schooling, and work must be evaluated

carefully because what counts as "work" and the
literacy practices that instantiate work are

changing and that workplace discourses are more

complex and contradictory than "simple minded"
workplace literacy skills in school curricula.

Perrin,D. (1998).Warum es plotzlich
"lauft" - SchreibprozeBdiagnostik im
journalistischen Schreiben. In Kruse, O.,

Jakobs, E., & Ruhmann, G. (Eds.).
Schlusselkompetenz Schreiben: Konzepte,
Methoden, Projeketefur Schreibberatung und

Schreibdidaktik an der Hochschule (pp. 73-93).

Neuwied: Luchterhand. Language: German,
abstract in English
Examines the functionality of a professional
writer's repertoire of writing strategies in (a) a

standard writing task and (b) a non-standard
writing task. Uses Progression Analysis, an
ethnomethodologically -based instrument, to

collect data at the workplace. Finds that the
strategies of the writer facilitated his problem-

solving process in standard writing tasks but
that the same strategies led to false solutions

in non-standard tasks. Argues that writing

coaches have to develop and teach tools to help
trainees adapt existing repertoires to new writing
tasks.

Reid,J. (1998). "Show me a child before
she . . ."? Prior-to-preschool literacy
experiences of children in Australia. The
Australian Journal of Language and Literacy,

21, 234-247.
Examines the connections between literacy prior
to school and the first year of school for 100
Australian children across five different research
sites by characterizing the differences in the

material, social, and cultural resources made
available to them within their family contexts.

Uses the home literacy experiences of several
children to illustrate that literacy practices and

activities in schools have more in common than
the literacy practices at home and in the

community. Concludes that home, though
significant, is never merely a background to

formal literacy learning in schools due to the
large variety of discourses available to children

growing up in Australian families.

Yaffe, D., & Williams, C. L. (1998). Why
women chose to participate in a family
literacy program and factors that contributed the programs success. Journal of
Adolescent and Adult Literacy, 42, 8-19.
Investigates six undereducated, unemployed

women who participated in an Even Start
Family Literacy program, asking: (a) Why did
the women join the program? (b) What were the
women's expectations? and (c) What components
of the program contributed to the women's

satisfaction with the program? Uses grounded
theory techniques to analyze interviews with the

six women and the program staff Finds that (a)
the primary reason given for joining the program

was to get a GED but other reasons related to
parenting issues, job-related issues, and building
self-esteem, (b) the women's expectations related
to their reasons for joining, and (c) the women
were satisfied with the program and felt the most
attractive feature was the trusting environment

provided by women for women. Argues that the
major theme emerging from the study was that

of women helping women and that further
research must be done to determine if this theme
has implications for other adult literacy
programs.
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Media, Society, and Literacy

Investigates the way literacy reflects and shapes

Lambert, A. (1998). "Oh Captain, My
Captain": Understanding contemporary
representations of English teaching and
practice within popular culture. Interpretations (Journal of the English Teachers'

Association of Western Australia), 31(1), 1-9.
Examines representations of English teaching in

social practices through quizzes in teen

magazines. Uses a coding system to examine

and analyze 15 quizzes in 3 popular American
and 1 Brazilian teenage girls' magazines over

the period of 1994-1995. Finds that these
quizzes encouraged girls toward self-scrutiny and
worked as disciplinary instruments aiming at the
heterosexist socialization of teenage girls through

a range of popular films including Dead Poets'

a problem-solution structure that classifies these

Society, To Sir With Love, Educating Rita,

girls as either good or bad and then prescribes

and Fame. Undertakes an intertextual analysis

and proscribes types of behavior from a

to highlight how English teachers are represented

heterosexist perspective. Argues that despite the

in terms of possessing special skills to enable

high informality and ludic appearance of the

them to transform the social and psychological

quizzes, they nevertheless push a heterosexist

character of their students. Draws on the work of

agenda.

Ian Hunter to draw attention to how specific
pedagogical styles and reading practices adopted

Townsend, J. S., & Fu, D. (1998). Quiet

by the English teacher, represented in each of the

students across cultures and contexts.

above mentioned films, are tied to particular

cultural and historical phenomena. (For inquires

about Interpretations, email eta@q-net.net.au or
visit the home page for the English Teachers'

Association of Western Australia: http://www.q-

net.net.au/~eta.)

English Education, 31,4-19.
Investigates the cultures and contexts of Laotian

refugee students (n=3) learning English in a
high school basic skills class and academically

able Americans (n=3) studying Hamlet in an
advanced literature course. Uses individual
interviews with students in both settings to

Mahiri,J.,& Godley,A.J. (1998).
Rewriting identity: Social meanings of
literacy and "revisions" of self. Reading

Research Quarterly, 33, 416-433.

determine the obstacles blocking active classroom

discourse. Finds that both groups of students
expressed desires to interact with their peers but

were worried about looking foolish in class due

Investigates how an individual's self- definition

to their inability to feel confident about

relates both to the ways she engages in literate

pertinent topics for discussion and to their

action and to the value society places on her

frustration about time constraints. Argues that

means of literate action. Uses observation and

teachers must give needed support and time in

interviews with a Latina participant who

order for students to make personal connections

discovered that she could no longer write because

that bring life to required course materials.

she had developed Carpal Tunnel Syndrome.
Finds that the particular ways the participant
created textual meanings affected the way she
valued literate behavior. Argues that rather than

seeing individuals' levels of literacy as what
allows certain actions, it is individuals' actions

Professional Development
Boyd, P. C, Boll, M., Brawner, L., &

Villaume, S. K. (1998). Becoming reflective
professionals: An exploration of preservice
teachers' struggles as they translate language

that determine their literacy.

and literacy theory into practice. Action in

OSTERMANN, A. C, & KELLER-COHEN, D.

Teacher Education, 19(4), 61-75.

(1998). "Good girls go to heaven; bad girls
. . ." learn to be good: Quizzes in American
and Brazilian teenage girls' magazines.

school cultures helped 47 preservice teachers in

Discourse and Society, 9, 531-558.

of a reflective professional. Uses a qualitative,

Annotated

Examines ways that university and elementary
language arts methods courses develop attitudes

Bibliography
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constant-comparative method to analyze several

teacher faced in the classroom. Uses class

data sources including observations ofpreservice

observations, interviews, and stimulated recall

teachers in both settings, learning logs, open-

reports to show how these teachers articulated

ended midterm and final exam questions,

their personal practical knowledge in personal-

questionnaires, and interviews. Finds the

ized language through the narrative reconstruc-

behaviors that influenced the preservice teachers'

tion of their experiences as learners, teachers, and

growth as reflective professionals fit into three

participants in a teacher education program.

categories: questioning as a way of learning,

Finds that this knowledge informed their

constructing a coherent philosophy, and

practice by filtering experience so that the

committing to professional and ongoing inquiry.

teachers reconstructed it and acted in response to

Argues that experiences with inservice teachers

the exigencies of a teaching situation and by

in the elementary classes lessened the preservice

giving physical form to their practice as

teachers' concerns, but that they still needed the

knowledge in action. Argues that personal

university courses as a place to explore their

practical knowledge is an affective and moral

questions.

way of knowing that is permeated with a

Ceprano, M. A., & Garan, E. M. (1998).

concern for the consequences of practice for both
teachers and students.

Emerging voices in a university pen-pal
project: Layers of discovery in action

Roberts, S. K. (1998). Using literature

research. Reading Research and Instruction,

study groups to construct meaning in an

38, 31-56.

undergraduate reading course. Journal of
Teacher Education, 49, 366-371.

Investigates a semester-long pen-pal project

enabling 18 university language arts students

Investigates the effectiveness of adding a

(preservice teachers), a class of first graders and

literature study group component to an

their teacher, and the university instructors to

undergraduate reading course. Uses observations,

become co-learners in meaningful action research.

reader-response journals, and documentation of

Uses exchanged weekly letters between the

study notes from literature study groups (n-4)

university students and first-graders, university

to examine the peripheral and confounding

students' journal reflections, and an assessment

sociocultural factors that contribute to reading

rubric created to chart the children's growth in

problems and to find the often unnoticed ways

voice as well as the technical aspects of their

that societal issues relate to literacy. Finds that

writing as the vehicles for discussion to enlighten

through using the instructional strategy of

the university students' perceptions of related

literature study groups, students became aware of

literacy issues. Finds that these methods served

the benefits of such groups with all levels of

as a springboard for discussion, discovery, and

learners and that through participating in this

genuine research questions and provided insights

experience, students became personally familiar

about writing for all participants. Argues that, as

with at least one outstanding professional book

a result of the project, university students and

and peripherally familiar with other exceptional

area teachers came to value systematic data

books, showing that they could construct their

collection as a viable and relevant tool for

own meanings concerning the importance of

instructional decision making and reporting on

various external factors related to remediation

children's progress.

and literacy. Argues that preservice teachers

Golombek, P. R. (1998). A study of
language teachers' personal practical
knowledge. TESOL Quarterly, 32, 447-464.

group strategies and that they need to employ

benefit from the modeling of literature study

Investigates how 2 in-service ESL teachers'
personal practical knowledge informs their
practice through a description of a tension each

them in their own future professional practices.

Wharton-McDonald, R., Pressley, M.,

& Hampston, J. M. (1998). Literacy
instruction in nine first-grade classrooms:

466 Research in the Teaching of English • Volume 33 • May 1999
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Teacher characteristics and student

there were no significant differences between the

achievement. The Elementary School Journal, groups on two standardized measures of reading.

99, 101-128.

Concludes that reciprocal teaching is an

Investigates 9 first-grade teachers from 4 districts appropriate, effective instructional technique for
use in large remedial high school classrooms.
who were nominated by language arts

coordinators as outstanding (n-5) or typical

Brand-Gruwel, S.,Aarnoutse, C. A.J., &

(n=4) in their abilities to help students develop

Van den Bos, K. P. (1998). Improving text
literacy skills. Uses classroom observations, indepth interviews, and observational measures of comprehension strategies in reading and
listening settings. Learning and Instruction, 8,

students' reading, writing achievement, and

63-81.

engagement to distinguish exceptional practices

and beliefs of 3 teachers (2 nominated as

Explores the use of comprehension strategies by

outstanding, 1 as typical). Finds that 8

9- to 11 -year-old special education students

measures of distinction include (a) coherent and with poor decoding ability. Contrasts a control
thorough integration of skills with high-quality group taught in regular reading classes with an

reading and writing experiences, (b) a high

experimental group who were taught four

density of instruction (multiple goals integration strategies via direct teaching and reciprocal

in a single lesson, (c) extensive use of scaffolding, learning in reading and listening settings:
(d) encouragement of student self -regulation, (e)

clarifying, questioning, summarizing, and

a thorough integration of reading and writing

predicting. Finds that the experimental group

activities, if) high expectations for all students,

performed better on strategic reading and

(g) masterful classroom management, and (h) an listening tests than the control group, that
awareness of their practices and the goals

transfer to general reading and listening

underlying them. Argues that data reported

comprehension abilities was not observed, and

highlight the complexity of primary-level literacy that after three months, the differences between

instruction and support the conclusion that

experimental and control group were extin-

effective primary-level literacy instruction is a

guished.

balanced integration of high-quality reading and
writing experiences and explicit instruction of

Guthrie, J.,Van Meter, P., Hancock, G.,

basic literacy skills.

Alao, S., Anderson, E., & McCann. A.

Reading

instruction increase strategy use and

Alfassi, M. (1998). Reading from meaning:
The efficacy of reciprocal teaching in
fostering reading comprehension in high
school students in remedial reading classes.

Examines the effects of concept-oriented reading

(1998). Does concept-oriented reading

American Educational Research Journal, 35,
309-332.
Investigates the effects of reciprocal teaching

method (strategy instruction) on reading

comprehension. Uses statistical analysis to

conceptual learning from text? Journal of
Educational Psychology, 90, 261-278.
instruction on strategy use and conceptual
learning from text for students in grades 3-5.

Uses path analysis to show the effects of
instruction, grade level, and student background

on reading engagement processes. Finds that

concept-oriented reading instruction (CORI)

had positive effect on strategy use and text
compare performance assessments and test scores
comprehension for students at grades three and

for experimental group (n-53) of remedial high
five when accounting for past achievement and
school students with those of a control group
prior knowledge and an indirect effect on

(n=22). Finds that the reciprocal teaching
conceptual knowledge mediated by strategy use.
method was superior to traditional methods in

Concludes the CORI instruction facilitates

fostering reading comprehension as measured by
strategy acquisition and use.
experimenter-designed reading tests but that

Annotated
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Kasten,W. (1998). One learner, two

then continued throughout primary school in

paradigms: A case study of a special

order to prevent student reading failure.

education student in a multiage primary
classroom. Reading and Writing Quarterly, 1 4,

Martino, W. (1 998) . "Dickheads," "poofs,"

335-353.

"try hards," and "losers": Critical literacy

Examines the literacy development of one for
LD boys in the English classroom. English
inAotearoa
(New Zealand Association for the
student and the varying responses to that

Teaching of English), 25, 31-57.

development by two teachers (one constructivist,

the other reductionist) over a period of three Explores the role that hegemonic masculinity

plays in influencing boys' engagement in reading
years. Uses qualitative analysis to compare the
accuracy of the teachers' evaluations of the

texts in the English classroom by using a

student's progress. Finds that the holistic-

particular text devised by the author consisting

of six profiles of boys. Uses an extended
constructivist paradigm consistently recognized

what the student could do and allowed him to
response survey in which 100 12- 13 -year-old
students in a middle class coeducational high
retain an expectation of success; conversely, the
reductionist paradigm yielded no authentic school in suburban Perth, Western Australia
recorded their responses to the profiles. Finds
information about what the student could and
that many of the students were willing to reflect
could not do but rather assigned highly negative

critically on issues of masculinity in response to
labels to him. Concludes that special education
teachers need better understanding of the

the text. Argues that since English is a site

reading /writing process, that authentic

where one is required to engage in acts of moral

assessments are more appropriate than more self-problematization, already-available reading
traditional measures of progress, that special practices can be put to use in helping students to
reflect critically on dominant versions of
education and regular teachers must work more

and offers particular classroom-based
closely together, and that new, positive terms masculinity
that
activities for teachers in an attempt to elaborate
describe readers and writers who have developed

slowly and with difficulty are needed.

a critical literacy reading practice that targets

masculinity in the English classroom. (Web site

Knapp, N. E, & Winsor, A. P. (1998). Afor NZ Association for the Teaching of English:
reading apprenticeship for delayed primary
http: //www. nzate. co. nz.)
readers. Reading Research and Instruction, 38,

Papoulia-Tzelepi, P. (1997). Humans' and

13-29.

Investigates a 10-week cognitive apprenticeshipchildren's right as part of value education
in Greek elementary school: The case of
in reading of second- and third-grade delayed

readers (n=8) to study alternative instructionalreading textbooks. In P. Evans, H. Grassier,
& S. Pouwels (Eds.). Human rights and values
structures and methods that could help children
avoid school failure and enjoy learning. Uses
participant observation, objective testing, and

education in Europe: Research and educational
law, curricula and textbooks (pp. 93-105).

adult volunteer reading partner modeling and Freiburg: Fillibach Verlag.

scaffolding to enable the students to accomplishExplores the inclusion of concepts of human and

the authentic task of reading a personally

children's rights in the reading textbooks of

interesting book beyond their independent

elementary school in Greece and uses the

capabilities. Finds that compared to a group ofdeclaration of human and children's rights as a
matched controls, apprenticeship students madebase. Uses quantitative analysis for each grade.

Finds that almost all categories are present,
significantly larger gains in reading comprehen-

sion as measured by the KTEA and in

albeit in different proportions according to the

classroom reading behaviors as observed by their
age level of the students. Argues that, contrary to
teachers. Argues that these strategies should be the Piagetian notion that children have not

implemented in the early primary grades and reached the stage when they can grasp abstract
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human rights, and these concepts should be

Spires, H. & Donley, J. (1998). Prior
knowledge activation: Inducing engage-

included in the Greek educational system right

ment with informational texts. Journal of

ideas, children can understand concepts like

Educational Psychology, 90, 249-260.

from the start.

Peskin, J. (1998). Constructing meaning
when reading poetry: An expert-novice study.
Cognition and Instruction, 16> 235-263.

Tests effectiveness of a prior knowledge

activation strategy (PKA) and a main idea prior
knowledge activation strategy (MI-PKA) with
ninth-grade students during their reading of

Investigates how 8 "experts" (Ph.D. English

informational texts. Uses statistical analysis to

candidates) and 8 "novices" (undergraduates or

compare various levels of comprehension for test

advanced high school students) make sense of

and control group readers. Finds that both the

two period poems, one by Andrew Marvell and

PKA and MI-PKA combination groups

one by Edmund Spenser. Uses think-aloud

performed higher on application-level compre-

protocols produced as participants read the

hension questions and demonstrated more

poems. Finds that (a) the content and organiza-

positive attitudes toward reading than the other

tion of knowledge played the major role in

groups. Concludes that PKA and MI-PKA

differentiating the experts from the novices, (b)

strategies are effective means of improving both

the experts were more likely to express

reading comprehension of and attitudes toward

appreciation of the poem, (c) the experts made

reading information texts.

far more spontaneous comments reflecting

Research Methodology

enjoyment of a specific image, and (d) the
difficulty the novices experienced in making

sense of the poems diminished their appreciation
of the poems. Argues that this study begins to
address higher level interpretive processes

particular to poetic texts that reading compre-

Banks, J. (1998). The lives and values of
researchers: Implications for educating
citizens in a multicultural society. Educational Researcher, 27, 4-17.

hension research has not addressed in focusing

Examines the necessity of uncovering the values

on general strategies of comprehension and

that underlie social science research and argues

that objectivity should be an important aim of

makes suggestions for further research.

social science research. Uses a case study

Rojas-Drumond, S., Hernandez, G.,

approach to identify the effects of their own

Veleze,M.,&Villagran,G. (1998).

values in the work of six social scientists and the

Cooperative learning and the appropriation

impact of that work on society. Finds that the

of procedural knowledge by primary

researchers played a significant role in educating

school children. Learning and Instruction, 8,

students for citizenship in a diverse society.

37-61.

Concludes that researchers studying marginal

Analyzes the development and promotion of

communities need to be keenly sensitive to their

research status within the studied community
self-regulatory strategies for comprehending and

and to work with people indigenous to the
learning from text in 9-year-old primary school
community who can provide them an accurate
children using cooperative learning. Uses an
knowledge of the perspectives, values, and beliefs
experimental group exposed to repeated reading
within the community.
experiences within cooperative learning teams as

part of their regular classes and a control group

Ericcson, K. A., & Simon, H. A. (1998).

that followed regular class activities. Finds that

the experimental group showed a marked
development of strategies for dealing with

narrative and expository text.

Annotated

How to study thinking in everyday life:

Contrasting think-aloud protocols with
descriptions and explanations of thinking.
Mind, Culture, and Activity, 5, 178-186.
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Disputes Smagorinsky's (1998) characterization

in a second-grade classroom. The Elementary

of information processing theory as it pertains to

School Journal, 99, 129-152.

the conduct of protocol analysis. Explores four

Investigates the process of transferring responsi-

questions: "Is it possible to study objectively that

bility from teacher to students in a literature

form of thinking that occurs covertly in many

types of typical tasks and activities in everyday

discussion format designed to promote critical

life? If so, under which circumstances can adults

thinking that inevitably develops into studying
what teachers and students learned when the

think aloud without altering the structure and

student questions were the nucleus of literature

course of their spontaneous thinking? Are there

discussions. Uses interpretive analyses of

other circumstances under which the request to

student-generated questions, discussion

describe or explain ones thoughts can improve
the coherence of thinking and thus facilitate

individuals' learning and development? What
are productive ways of studying the social

components and contexts of human thinking?"
Concludes that information processing is
fundamentally concerned with mediated action,

transcripts, student interviews, and research

conversation organized according to 2 themes:
what the teacher learned and what the students

learned. Finds that students stayed engaged in a
positive and active manner when they generated
the topics for synthesis, evaluation, and analysis.
Argues that teachers need to reflect on their own

historical levels of analysis, everyday events, and

tendencies to impose their own ideas about what

human development.

constitutes a good discussion question and

Smagorinsky, P. (1998).Thinkingand

questions that students provide.

speech and protocol analysis. Mind, Culture,

become more accepting of the kinds of discussion

and Activity, 5, 157-177.

Hamel, E, & Smith, M. W. (1998).You can't

Contrasts the ways in which protocol analysis is

play if you don't know the rules: Interpre-

viewed from two theoretical perspectives,

tive conventions and the teaching of

information processing theory and cultural-

literature to students in lower-track classes.

historical activity theory, along three key

Reading and Writing Quarterly, 14, 355-377.

dimensions: (1) the relationship between

Reports on student discourse from two lower-

thinking and speech from a representational

standpoint, (2) the social role of speech in
research methodology, and (3) the influence of

track secondary English classrooms. Uses
qualitative analysis to identify the effects of
direct instruction of specific interpretive strategies

speech on thinking during data collection.

on the critical engagement with literature for

Argues that because of its emphasis on culturally

students in the lower- track English classes.

channeled development, an activity theory

Finds that direct instruction helped lower-track

perspective views speech, including the speech

readers take a questioning stance toward literacy

that serves as evidence for cognition in

psychological research, as a tool that potentially

texts, read between the lines, and make personal
connections to the texts. Concludes that while

enables changes in consciousness. Concludes with

some lower-track students are capable of complex

the identification of alternative assumptions that

must be made in order to use protocol analysis
from an activity theory perspective.

Teaching and Learning

of Literature

COMMEYRAS, M., & SUMNER, G. (1998).
Literature questions children want to
discuss: What teachers and students learned

interactions with text, they are unlikely to do so
alone; thus, focused practice in collaborative
settings with specific criteria is needed.

Janssen,T. (1998). Literatuuronderwijs bij
benadering. Een empirisch onderzoek naar de
vormgeving en opbrengsten van het

literatuuronderwijs Nederlands in de bovenbouw
van het havo en vwo. [Approaches to literature
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teaching. An empirical study of the form and
results of Dutch literature teaching in higher

general secondary and pre-university education].

Dutch with a summary in English.

Literacy Research, 30, 515-559.
Analyzes one co-author's twelfth-grade English
class, focusing on a small group of students who
interpreted the character of Gertrude in Hamlet

Amsterdam: TPA.
Reports several studies on the content, form, and
results of literature teaching. Uses different

methods in order to study the similarities and
differences in content, form, and results of four

types of literature teaching: (a) Cultural Literacy

(48% of all teachers), (b) Aesthetic Awareness

(11%), (c) Social Awareness (12%), and (d)

through a body biography, a life-sized human
outline that students filled with words and
images that represented their understanding of
the character. Uses discourse analysis of the
discussion transcript with a focus on the social
context of activity and the processes of

composition involved in their production. Finds
that (1) the students exhibited different degrees

Personal Development (25%). Includes a report of commitment to and involvement in the group

on a national survey, interviews with prototypes task; (2) the degree of equity in productivity and
of these schools of thought, a classroom
social relations varied within the group in
observation study, and two studies on the effects.
accordance with these different degrees of

Milech, B. (1998). Reading differences:
Literature, ethics and the new curriculum.

engagement; and (3) the inequity in social
relations and contributions to the group product

belied the degree to which the final interpretive
Interpretations (Journal of the English Teachers' product met the teacher's assessment criteria.
Association of Western Australia), 31 (1),
Concludes with a reconsideration of the notion
10-22.
of engagement that includes attention to both
the immediate social relations within the
Examines shifts in reading practices in the

context of the new literature syllabus developed
classroom and the histories of engagement that

for high school students in Western Australianstudents bring to class.
schools. Analyzes excerpts from three texts

written by Nannup, horde, and Pratt respectively to explicate the questions of "otherness"
and difference that are perceived to be at the
heart of the reading practices advocated by the

Technology and Literacy
Rousseau, G. K.Jamieson, B. A., Rogers,
W.A.,Mead,S.E.,&Sit,R.A. (1998).

Assessing the usability of on-line library

new syllabus. Finds that these texts illustrate
systems. Behaviour and Information Technology,
how three different notions of difference - each
associated with a particular view of identity,

17,274-281.

politics, ethics, and society - emerge in the newInvestigates the use of a computer-based library
by faculty, staff, and students in order to
syllabus and that in this sense, literature loses system
its

assess the degree to which they used the system's
special status and is no longer seen as a form of

communication involving "a way of saying
things about moral, social and psychological

functionality, their difficulties with the system,

and their experiences learning the system. Uses

experience that could not otherwise be said. " a survey and reports that 966 reported having

(For inquires about Interpretations, email

used the on-line library system and 114

respondents considered themselves to be noneta@q-net.net.au or visit the home page for the
users. Finds that the non-users did not use the
English Teachers' Association of Western
Australia: http: //www. q-net. net. au /~eta.)

system because they did not know how, but that

67% reported that they would like to learn how

Smagorinsky, P., & O'Donnell- Allen, C. to use it; also finds that the majority of the
system users reported limited use of the advanced
(1998). The depth and dynamics of context:

Tracing the sources and channels of

system commands and the majority of problems

engagement and disengagement in

related to difficulty understanding how to use

students' responses to literature. Journal of the various commands. Argues that users would

Annotated
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benefit from knowledge of advanced features and

Knorr (Eds.), Schreiben in den Wissenschaften

that effective, informative on-line help should be

(pp. 125-139). Frankfurt/Main: Peter Lang.

given high priority by system designers.

Language: German; abstract in English.

Writing
De La Paz, S., Swanson, P., & Graham, S.
(1998). The contributions of executive
control to the revising by students with
writing and learning disabilities. Journal of

Educational Psychology, 90, 488-460.
Examines the role of executive control in the
revising problems of eighth graders with writing

and learning disabilities. Uses statistical analysis
to compare students' revisions under normal
conditions with those of students who learned to
use a routine that ensured that the individual
elements involved in revising were coordinated

and occurred in a regular way. Finds that
students who learned and used the executive
routine revised more often, produced more

meaning-preserving revisions that improved the
text, and revised larger segments of text more

frequently. Concludes that providing executive
support to counteract problems with executive

control allows underlying competence in revising
to emerge more fully.

Mayer, C. with Moskos, E. (1998). Deaf
children learning to spell. Research in the
Teaching of English, 33, 158-180.
Investigates the spelling development of young
deaf children in an integrated process writing

classroom context. Uses writing conferences and
the examination of writing samples from
cumulative writing folders to identify and

categorize spelling strategies as print-based,

speech-based, and sign-based. Finds that in
learning to spell, these children creatively

manipulated the cognitive artifacts allowing them

to reanalyze and redefine them within their own
linguistic systems. Argues that this manipulation

is accomplished through a reliance on an inner
eye that aids in learning to spell, but is less
effective for learning to read and write.

Ruhmann, G. (1997). Ein paar Gedanken
daruber, wie man wissenschaftliches

Schreiben lernen kann. In E. Jakobs, & D.

Investigates effects of counseling student writers

and of working with university teachers on an
improvement of writing education at the

university in a praxeological study. Compares a
tried and tested model of counseling and
teaching student writers in a writing lab with an

ideal model of how academic writing could be
taught by university teachers. Argues that

investigations about how to teach academic
writing should really keep in mind how the
scientific community brings up their authors via

limitation of production time and review
processes.

TrainorJ. S., & Godley, A. (1998). After
Wyoming: Labor practices in two university writing programs. College Composition
and Communication, 50, 153-181.
Explores discourses about composition in two
university writing programs, one that has an

outsourced writing program and one that does
not. Uses interviews, observations, and university

documents to tell a "corrective" story about how
the various discourses - of labor inequities,

disciplinary marginalization, and teacherheroism - played a role in defining and shaping
the programs. Finds that the various discourses

impacted policies in the two universities in
different ways, that the maternal caregiver

paradigm was often used by one university to

justify outsourcing and hiring more marginalized
part-timers, and that labor practices impacted
curriculum, pedagogy, and students. Argues that
the goals of the profession - enfranchisement,

democracy, social change through writing - are
threatened by the conditions of composition

programs and raises questions about the surplus
of teachers and graduate programs.

Sipe, L. R. (1998). Transitions to the
conventional: An examination of a first

grader's composing process. Journal of

Literacy Research, 30, 357-388.
Examines a first grader's spontaneous utterances

and actions while composing during one school
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social nature of composing, the importance of

year, focusing on his transitions to more

conventional forms of writing. Uses a learner

topic choice, and the role of the teacher)

action unit of analysis and the constant-

influenced seven shifts in the students

comparative method to code audio-tapes of the

composing process. Concludes that during this

participants utterances and the speech of the

students transitions to conventional literacy, his

group around him and fieldnotes of his verbal

ownership of the writing process was set in a

and nonverbal behavior as he composed during

complex relationship between the teacher and

30 writing sessions (16 journal writing sessions

peers as scaffold and the students own

and 14 assigned writing sessions). Finds that

increasing privileging of conventional forms.

four factors (the pull of conventional forms, the

Call for Submissions
The CCCC James Berlin Memorial Outstanding Dissertation Award Committee calls for
submissions for a 1998-99 doctoral dissertation award in composition studies. This award

is given annually to a graduate whose dissertation improves the educational process in
composition studies, or adds to the field's body of knowledge, through research or scholarly inquiry. Applicants must submit to CCCC the following items: (1) tide page; (2) abstract; (3) summary of the dissertation (maximum length 10 pages; summary must be in
manuscript form); (4) a copy of the dissertation. To be eligible for the award, the disserta-

tion must have been accepted by the degree-granting institution, and the writer of the
dissertation must have received the degree between September 1, 1998, and August 31, 1999.

Submissions must be received by September 1, 1999. Send materials to the following
address: CCCC James Berlin Memorial Outstanding Dissertation Award Committee, c/o

CCCC, NCTE, 1111 W. Kenyon Road, Urbana, IL 61801-1096.
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